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Graduate Administrative Fellow Appointed

Simeon Norton, PHE's 2001-2002
graduate administrative fellow, comes to
Florida from St. Vincent with a master's
in ministry. Born in Guyana, South
America, as the 10th of 12 children,
Norton has lived most of his life outside
of Guyana. Working as a minister, as
his father did, has led Norton to work
and study in a variety of locations, and
taught him how to adapt to change.
He told Practitioners' News, "My four
older brothers and five older sisters
made living a joy and a pain. There was
never a dull moment in our home. All
my older siblings were at different times
a father and a mother to me. There was
rarely a chance to go wrong-everyone gave advice. My earliest education
came through my mother who held a
nursery/preschool in our home."
At the completion of his secondary
schooling, Norton enlisted in the
Guyana Defense Force (GDF), Marine
Command, with the goal of becoming
a marine officer. Upon graduation from
basic training, he was posted to the
Intelligence Office, where he engaged
in intelligence collection. He received
training in photography and darkroom
techniques as part of his specialized
training. Though he had a six-year
contract with the GDF, he only served
one year and two months.
Norton was given consent to terminate his contract with the army by his
commander, who willingly granted
Norton's request to leave the GDF to

pursue studies at a bible college. Norton's
departure from Guyana on February 1,
1980, was his first trip out of his home
country. Norton moved to St. Vincent
and the Grenadines, and is still living
and working there.
Life in St. Vincent was quite a change
from Guyana. Guyana, being on the
north coast of the South American
continent, is relatively flat. St. Vincent,
a volcanic island in the eastern
Caribbean, is very hilly with breathtaking views of the Caribbean Sea
and the Atlantic
-·-·
.. Ocean.- . . -Norton has lived in St. Vincent for
the past 21 years. His first two years were
as a student at the Windward Islands
School of Evangelism (WISE). The
two years following that he became
an assistant lecturer at WISE.
Norton's best student at WISE,
Beatrice Bernard, became his wife on
May 5, 1984. He told PN, "Beatrice has
been, and still continues to be the
only love of my life. Three months after
our marriage, we enrolled at Ozark
Christian College in Joplin, Missouri.
From this institution we earned our
undergraduate degrees in theology
and Christian education. Our full-time
professorial duties at WISE began upon
our return to St. Vincent and the
Grenadines in 1986. Our first of two
sons, Tristan, was born in 1987. We
founded the Glen Christian Church on
the last Sunday of that year. It was a

very busy year for us. I have been
pastoring that congregation since that
time. Our second son, Philandro, was
born in 1991."
As pastor of the Glen Christian
Church, Norton has conducted marriages and funerals; gave premarital,
marital, vocational, and crisis counseling;
provided teacher training; and preached
to congregations throughout the
Caribbean and in the United States.
Norton's responsibilities at WISE and
at the Glen Christian Church have
encouraged him to broaden his horizons.
He continued his education, earning
a master's degree in ministry from
Kentucky Christian College.
"My wife and sons have been
extremely supportive all along. My
full gratitude goes out to them.
They are the greatest impetus I
have to complete this program. Of
all the opportunities I have had, the
ones I cherish most are my marriage
and fatherhood. Thanks to Nova
Southeastern University, I will continue
to make them proud," he said.
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Learning a Living in the Knowledge Era
by H.K. Morris Baskett

Over the past 20 years, growing
attention has been paid to how people
learn in the workplace, and this subfield
has become known as workplace learning.
In the knowledge era, the study of
workplace learning is particularly relevant.
Learning has become a new form of
labor. A workforce that can learn quickly,
and apply that learning to on-the-job
problems, has become the newest form
of capital, and in fact, has become
known as "intellectual capital."
As part of the intellectual capital
of your organization, you will find it
advantageous to yourself, and to your
organization, to build your capacity to
learn and to apply that learning. The
following suggestions, drawn from the
research in workplace learning, may
help you to improve your learning
capacity, and to add to your organization's effectiveness.
Mezirow (1991) suggests that there
are three kinds of knowledge: instrumental, social, and transformational.
Using these three kinds of knowledge
as a framework, I've listed a number
of strategies to help enhance your
workplace learning capacity.
Learning Instrumental Knowledge
Instrumental knowledge helps us to
manipulate our physical environment.
We have all experienced the need ro
learn how to use new information systems, spreadsheets, reporting systems,
instructional technologies, wordprocessing systems, and the like to
accomplish our daily work tasks. The
following points may help you to assess
how well you learn instrumental knowledge at work and discover areas for
improvement.

Monitor your reaction to change.
When learning new skills and tasks,
our emotional reactions are a major
determinant of how we learn. When
confronted with the need to learn
something new, do you embrace it,
or resist it? Do you anticipate what
competencies you will need to keep
abreast of work technologies and skills,
or do you ignore the signs of approaching
change, then resent them when

of new settings. Because learning is
embedded in work itself, finding challenging work-related opportunities to
build and extend your knowledge is the
most synergistic way to learn. Offer to
head up a project that requires you to
integrate and test your skills. Or, take
on volunteer assignments in the community that challenge you to build your
skills and knowledge. The most effective
management development involves
challenging jobs, learning through
bosses, hardships, course work, and
off-site experience (Lombardo, 1989).

"imposed" upon you? By anticipating
what new competencies you will require
to be an effective worker, and learning
these in advance, you will not only find
changes easier to manage, but you also
position yourself for future promotions
and growth in the organization.
Take training.
Whether integrated into the software
as tutorials, available in a manual,
or offered in training classes, use the
training resources available. Most
training does not equip you to master
the skills or technologies immediately.
It introduces you to them, gives you
an overview, builds your confidence,
and normalizes the new experience.
Do you avail yourself to the training
that is available?

Use job aids.
Technical manuals, "dummies" guides,
online tutorials, procedures manuals,
and similar job aids abound. Yet, these
are often overlooked as,excellent sources
for learning on-the-job skills and tasks.
Seeking the material that is already
available will help you to learn new
tasks more quickly, and minimize
haphazard, frustrating, learning attempts.
Stretch yourself.
Much of what we learn occurs in the
process of achieving work tasks. And
learning something well occurs when we
use our' new competencies in a variety
2

Develop a learning support system.
Learning through others is one of
the most-used ways of developing
workplace knowledge. When one-on-one
learning is structured, we call it coaching;
when it happens informally with our
work colleagues, we call it peer learning.
Do you make a habit of asking for help
from, or discussing complex issues with,
your colleagues and your bosses? Or, do
you regard it as a sign of weakness if you
have to ask for assistance? The most
effective workplace learners openly
seek out others to help them master
new skills and competencies.
In a world of change, we are always
beginners.
In today's work world, where change
is the constant, we continually face new,
unfamiliar situations. We do not instantly
master the skills and knowledge necessary
to meet those new situations. We learn
in stages, and studies of how professionals
learn have shown this . Each time we
are faced with learning something new,
we are ranked beginners, even if we are
competent in many other things. Be
aware of a tendency to generalize feelings
of incompetence in new tasks to a
feeling that you are incompetent as a
person. Recognize that most of us feel
frustrated at the beginning of new
challenges, and that it always takes time
to move from novice to expert. But, by
successfully meeting new challenges, you
do become more adept at learning how
to learn, which is the core to learning
your living.

Learning Workplace Norms
Social knowledge involves understanding the norms and expectations
of the workplace. As in any culture,
organizations have ways of doing and
perceiving which, when followed by
their members, contribute to the smooth
running of the organization. Much of
our workplace learning relates to what
is expected and how to act in the specific
work context. We especially notice that
there are different "ways of doing things
here" when we change organizations
or departments and compare our new
experiences with previous ones. Should
I address people by first name or last?
How honest and open can I be here?
What is acceptable feedback in this
situation? What are the specialized work
languages and jargon used here? Am I
expected to observe rigid office hours, or
is there some flexibility? Is it acceptable
to communicate cross-functionally, or
must I observe the hierarchy?

Interestingly, most of these work norms
are not written, or even openly discussed.
You just learn them through experience.
That includes unintentionally violating
implicit norms and receiving negative
feedback.
So, how do you learn the "proper"
way to function in an organization?
Observe.
Workplace social codes are learned
primarily from others. Watching how
others behave and function is probably
the best way to learn, along with asking.
Ask.
Becoming aware that there are
different social codes and cultures in
different organizations and even in
different units within the organization
is a first step. Taking the time to ask
others about these is another step. Seek
feedback about your work effectiveness
from others who are in a position to
observe you.
Seek mentors.
Some organizations have formalized
systems of mentoring new employees,
and especially managers. Most employees
are left to their own devices, however,
to discover the social procedures and
expectations in their workplace. Take
advantage of such mentoring programs
if they exist. If not, recruit work

colleagues or more senior staff members
to informally guide Y,OU in "learning
the ropes." Partnering, being supervised,
"buddying," or shadowing describe
some of the specific ways in which
you can learn from your peers and
senior colleagues.
Critically examine your
organization's norms.
Although employee adherence to the
social codes and ways of "seeing" in
an organization helps the organization
to run smoothly as a collective, blind
acceptance can also limit the pursuit of
innovation. By putting organizational
assumptions and conventions up to
scrutiny, you may discover alternative,
and better ways, to work. Such "outof-the-box" thinking is both revered
and feared in organizations, but in the
long run, will ensure that you are better
able to find innovative solutions.
Learn through teams and groups.
Teams and other work units in
organizations provide rich contexts
for learning organizational norms. As
cohesive social groups, teams hold strong
social norms, and have powerful means
to ensure that these norms are observed.
Many of these means, such as feedback,
"time-outs," process observations, and
similar tools help members learn how to
be a team member, and how the team
as a whole is expected to function. By
recognizing that teams can be one of
the most fertile sources of learning how
one is expected to function in the
organization, you can take advantage
of the many learning opportunities
teams afford. In a study of a nonprofit
agency, Vernon (1999) found that
structured on-the-job training was the
most frequently used formal means of
learning to be an effective team member,
and the most used informal means
wer~ questioning, listening, observing,
reading, and reflecting.
Use performance appraisals.
Regular performance appraisals
provide one of the best opportunities
for employees to learn about their
perceived performance, yet they are
often dreaded rather than embraced.
By regarding data from appraisals as
useful for identifying your future workplace learning needs, rather than as
punishments for failures, you can ensure
3

that performance appraisals and similar
formal feedback work for you.
Network.
Informal and formal networks pay big
dividends for learning how to function
in an organization, and provide a natural
system for receiving feedback, asking
questions, and testing assumptions. Do
you have a network that will help you?
Seek coaching from your leaders.
Your team leaders, supervisors, or
bosses are valuable resources for learning
the best ways of working effectively in
your organization. Effective workplace
learners use their bosses to their
fullest potential, consulting them when
necessary, observing their effective
behaviors, and seeking their advice.
Participate in courses, conferences,
and meetings.
Extend your range of understanding
about effective practice by attending
local, regional, national, and international meetings in your field and outside
of your field. Take advantage of sabbaticals. Expose yourself to alternate ways
of thinking and acting, present papers,
and participate in panels. By so doing,
you widen your horizons, outlook, and
expand your understandings and insights.
Transformational Learning at Work
Mezirow has added to our insight
about how adults learn with the concept
of "perspective transformation" or
transformational learning. The concept
is particularly useful when trying to
understand how adults learn at work.
Leaming that is "transformational" is a
deeper, more personal kind of learning,
involving our closely held beliefs, assumptions, and our self-identity. In the rapidly
changing, pluralistic workplace of today,
these are under siege constantly. "Paradigm
shifts" involve transformational learning.
Work and life changes, such as discovering
new concepts or management approaches,
being promoted, changing or losing your
job, not receiving a promotion, or getting
negative feedback about your performance
are triggers for transformational learning.
These triggers are usually a dissonance
between our beliefs, assumptions, and/or
identity and the external realities that
we can no longer ignore. People who
experience transformational learning
continued Era on page 7

Who Owns What in the Digital Millennium
Intellectual Property in the Electronic Era Part II
by Nancy Mactague
The first part of this two-part series
of articles on copyright and intellectual
property posed questions about the
ownership of online courses and online
journal articles. The boundary line between
the rights vs. the responsibilities of
educators as producers and consumers
of intellectual property becomes increasingly blurred in this era of electronic
communication. This article will discuss
the implications of copyright law for
users and producers of intellectual
property and the institutions with which
they are affiliated.
The role of academia is to educate
future generations of professionals and
leaders. Academia makes knowledge
available, knowledge that is used to
develop new things and new thoughts.
Therefore, higher education is both a
major producer and a major consumer of
intellectual property, with a vested interest
in intellectual property rights. Copyright
law has the potential to regulate the flow
of that intellectual property, especially
content that is crucial to advancing
education. In regulating the flow of
intellectual property, copyright limits
higher education's use of the property.
By protecting the rights of the creators
of intellectual property, however,
copyright promotes creativity and the
generation of new knowledge, and
their dissemination.
The case of Basic Books, Inc. v. Kinko's
Graphics Corporation increased awareness
of the perils of copyright violation in
its award of $510,000 to the plaintiffs.
Kinko's was found to have photocopied
and included in course packs 12 excerpts
from Basic Books, Inc.'s publications
without permission. The case of
Addison-Wesley Publishing Co., Inc. v.
New York University resulted from
noncompliance with the Copyright
Act of 1976 ("the Act") on the part
of universities, libraries, and businesses.
Through these two well-publicized
cases, and others, many university
administrations were made aware of
their potential liability and took steps
to minimize their potential liability.
Copyright is dynamic. First, the push

(U.S. Constitution, Article I Section 8)

to take not-for-profit educational institutions to court for alleged copyright
violations for fear of giving the courts
the opportunity to broaden the scope
of fair use through case law.
It remains to be seen whether or not
this hesitancy continues. As costs continue
to increase, the stakes for both publishers
and consumers of information also increase.
In general, institutions of higher learning currently promulgate conservative
copyright policies. As the cost of
compliance increases, the possibility
may also increase for institutions to
relax their copyright policies and allow
those new and more lenient policies to
be tested in the courts.

and pull between producer and user of
intellectual property ebb and flow. Second,
the environment in which intellectual
property is employed is constantly changing.
From monks copying by hand, to
Gutenberg's press, to photocopy machines,
to computers, transmission and storage
technologies that affect copyright are
advancing. Today's interpretations of the
law may have to be revised in reaction
thereto. The attitudes of users and
producers may also require amending.
As the cost of journals, especially
scientific journals, skyrockets, academic
libraries find it increasingly difficult to
maintain their current level of subscriptions. As digital communication improves
the cost-effectiveness of providing the
full-text of journal articles online, academic
library administrators look to electronic
databases to ease their subscription
budget woes. An increasing number of
electronic tools, such as passwords, proxy
servers, and encryption, makes it possible
to protect copyrighted information available through proprietary subscriptions
against unauthorized use and dissemination.
Publishers remain reluctant, however, to
consider the special needs of academic
institutions and make access to their
works less costly. Publishers lobbied for
and received an~ipiracy legislation
favorable to them and unfavorable to
academic institutions in 1997. On the
other hand, publishers may be hesitant

Effect on Institutions
Administration and faculty members
may have a relatively laissez-faire attitude
toward copyright law, and may not
want to believe that copyright law is
enforceable. The possibility for litigation, however, is real. Crews explains
that the appearance of material on the
Web does not automatically mean that
the material is not copyright protected.
Neither unrestricted access nor lack of
copyright notices places the work into
the public domain. Permission should
be obtained to use images and text
from the Web.
Lawsuits such as Kinko's in 1991
and NYU v. Association of American
Publishers in 1983 do occur. While the
NYU suit was settled out of court, the
court ruled that "the institution is
responsible for the behavior of its faculty
with regard to copyright violations"
(Wagner, 1998, p. 16). When copyright
law is violated, the potential for a lawsuit
exists. The legal and financial liabilities
resulting from violation of copyright
law are real.
In addition, institutions have an
ethical obligation to respect intellectual
property owners' rights and obey the law,
even without threat of punishment.
Allowing copyright law to be ignored sets
a poor example for students. If students
perceive that faculty members can ignore
copyright law and improperly use photo-

"To promot
of science
and the u.
for limite times to a
inventors the exclusive right to their
respective writings and discoveries"
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copies of journal articles, they may not
only assume it is permissible to plagiarize,
but they may also assume it is permissible
to copy and use computer software without a license.
Awareness of the proper use of intellectual property not only includes making
photocopies of copyrighted print materials
and obtaining software licenses; it also
extends to the works that faculty
members create. Institutions offer an
increasing number of programs and
courses via distance education. Distance
education technology places course content and other intellectual property into
formats that are more permanent than
lectures, including online, electronic
format, as well as in-print. Faculty members
are becoming more aware of the value of
this type of pedagogy that they create.
They are also becoming more sensitive
to the issues involved in electronic
scholarly publishing as well as in traditional, in-print publishing.

Need for Policy
Institutions should formulate and
communicate a copyright policy that staff
and faculty members will understand,
resp~ct, and follow. To address current
and future copyright issues, faculty
members need to understand their obligations as well as their rights. Faculty
members should be involved in the
policy development process.
It is critical for the parent institution
to provide guidance and training to all
users of copyrighted information in the
proper use of those materials, because
fair use, like much of copyright law, is
subject to multiple interpretations.
Guidance may take the form of copyright
policy and procedures. The copyright
policy should (1) clarify what intellectual
property is, (2) clarify what the rights of
the author are, (3) clarify when and how
intellectual property can be used legally,
i.e., clarify what "fair use" is, and ( 4)
designate the policy administrator.
Adequate education and training are
necessary to make the copyright policy
clear to users of copyrighted material.
Training may take the form of presentations and discussion groups involving
all users of copyrighted materials, and
pamphlets may be provided to act as
quick reference guides. Informational
signs may be placed near copying
machinery. The policy statement and
clarification of procedures should be

printed in student, staff, and faculty
member handbooks.
Policy covering the ownership of
courses developed by faculty members
should also be developed. It is assumed
and accepted that new, traditionally
delivered courses are the property of the
university. This is common practice.
Some institutions, however, employ the
"work-for-hire" concept, defined as "a
work prepared by an employee within
the scope of his or her employment"
(K. D. Crews, personal communication,
March 3, 2000). Under the concept of
work-for-hire, institutions have developed
a policy for ownership of electronic
courses that hinges on the relative
amount of development time and
resources invested by the university vs.
by the faculty member. Other institutions allow for university ownership
for a fixed period of time, after which
ownership reverts to the faculty member.
Still other institutions retain ownership,
but grant the faculty member nonexclusive, royalty-free use for his/her own
classes. Whatever model is chosen, the
policy must strike a balance between
faculty member and university ownership
rights and encourage faculty members
to develop new electronic courses.

Definitive Answers
These two articles have not treated
the topic of copyright law in academia
exhaustively. The issues that surround
the fair use by academic institutions of
copyrighted material are in a constant
state of flux. This will become increasingly true as electronic communication
advances. Change will continue to be
spawned by technological improvements.
Some_ experts predict that electronic
communication will bring about the
total demise of any type of copyright
protection. Currently, however, protection for owners is increasing.
In spite of the complexity of the issues
involved, institutions of higher learning
must actively approach the issue of
copyright, working to limit potential
institutional liability and to foster
compliance, while encouraging the
scholarly endeavors of teaching,
research, and writing. No definitive
answers exist. Institutions and individuals
must work to achieve a balance between
the interests of copyright holders and
users, and be considerate of both.
5
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Practitioners in the News

PHE Graduates

provider of higher education to students
in the Connecticut River Valley.

Colleen M. Brickle, Ed.D.
(2000, Twin Cities cluster),
has been selected by colleagues
at Normandale Community
College, Minnesota, and the
National Institute for Staff and
Organizational Development (NISOD)
to receive the 2001 NISOD Excellence
Award in May 2001, in Austin, Texas. The
award recognizes Brickle for teaching
excellence, service to the college, collegiality, and advocacy.

Jean Lewis, Ed.D. (1994,
South Florida cluster),
recently left her position as
director of admissions at
the Nova Southeastern
University Farquhar Center for
Undergraduate Studies to accept the
position as dean of student services at
Nova Southeastern University Fischler
Graduate School of Education and
Human Services.

Christine E. Case, Ed.D. ( 1978, Oakland
cluster), received the Hayward Award for
teaching excellence, the highest award
given to a community college instructor
by the California Community Colleges
board of governors, in March 2001. Case
and her student, M. Warner, published
the article, "A Model for Undergraduate
Research: Antimicrobial Properties of a
Red Alga," in the Journal of College

John E. ("Jack") Roche,
Ed.D. ( 1998, Philadelphia
cluster), has been appointed
-"- ~I
associate dean of continuing
education in the School of
Continuing Studies at Long Island
University. Roche previously held the
position of chair of New York Institute
of Technology, School of Education's
Manhattan campus.

Science Teaching.
Mark "Chip" Goldstein,
Ed.D. ( 1997, Bay Area cluster), left his position as senior
product manager for higher
education at Oracle
Corporation to return to higher education. Goldstein has accepted the
position of administrative services
manager for the Undergraduate
Advising Center at Stanford University.
Joseph B. Gregg, Ed.D.
(1991, South Florida cluster)
Following his retirement from
serving as managing director
of OCT International Hotel
and Business Management School,
Gregg has been appointed to the school's
board of directors, DCT Career Centre.
Susan K. Henderson, Ed.D. (1997,
Massachusetts cluster), has been appointed
chief campus officer and vice president
of academic affairs at New Hampshire
Community Technical College. Henderson
will be responsible for overseeing the
day-to-day operations of the college, as
well as guiding the college in its role as a

Judy Sanders, Ed.D. (1995, Dallas cluster),
has been promoted to associate dean at
the Austin Community College in
Austin, Texas. Sanders' former position
was as assistant dean of communications
and head of the English department.
Kathy Skrabut, Ed.D. (2000, Massachusetts
cluster), has been promoted to the rank
of full professor at Salem State College,
Salem, Massachusetts. Her research on
career-staged faculty development for the
Salem State College School of Nursing
will be presented at the annual Education
Summit for the National League of
Nursing in September 2001.
Ric Talley, Ed.D., has received a promotion to director of public communications for the secretary of the Army at
the Pentagon. Talley will assume his new
duties upon his graduation from the War
College in June 2001.
Jane Thompson, Ed.D. (2000, Orange
County cluster), received the Post
Secondary Outstanding Business Educator,
2000-2001 award from Western Business
and Information Technology Educators.
6

PHE Students
Kathy Bennett (L.A. North cluster) has
been nominated for Leaders 2001 by the
interim president of Porterville College in
California. Bennett has also been awarded
$28,000 from the Porterville College
Foundation to establish a faculty learning
center at Porterville College.
Jerry Cox (Springfield cluster) has been
named Texas Alumnus of the Year for the
McN air Scholar Program. The McN air
program is for first generation, low-income,
underrepresented college students who are
working toward a terminal degree.
Nancy Mactague (Chicago cluster) has
been appointed to the editorial board of
the Journal of Library and Information

Science for Distance Learning.
Maryann K. Vaca (Chicago
cluster), who is associate dean
of health professions at Elgin
Community College, has
authored a forthcoming article
titled, "Faculty Mentoring Programs:
Their Importance in Today's Comprehensive
Community College Environment," in

Academic Leadership, Journal for
Community and Technical College Leaders.
Staff in the News
Gina Peyton, M.S., coordinator of
research services for PHE, and her husband, Kevin, are the proud parents of a
baby boy. Thomas Anthony was born on
December 16, 2000, 7 lbs. 13 oz., and 21
inches long. Although Tommy was an
average baby at birth, he is well above
average now. At four-and-a-half
months old, he weighs 17 lbs.
and is 2 7 inches long.
Tommy seems to be
taking after his 6 ft.
2 in. tall father,
and is the joy
and love of the
Peytons' life.
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New Cluster Personnel Named

Ron Kroll, Ed.D., associate dean for
cluster support, announced the addition
of two associate cluster coordinators and
a marketing associate. Ethel Russaw, Ed.D.,
has been appointed associate cluster
coordinator for the Chicago cluster.
Russaw is a 1984 graduate of PHE's
higher education specialization, holds a
master of science in nursing from the
University of Chicago, and holds a
bachelor of science in nursing from
Tuskegee University. She is president of
Capricorn Productions, a health education consultant group in Chicago.
Russaw began her duties for PHE on
February 10, 2001.
Jennifer Sager, Ed.D., has been
appointed associate cluster coordinator
for the Northern Virginia cluster. Sager
is a 2000 graduate of PHE's higher education specialization and a former PHE
graduate administrative fellow. Sager
holds a master of business administration
from James Madison University, a bachelor

of arts degree in history and political
science from Bridgewater College, and
has completed additional graduate study
at George Mason University. She is dean
of instruction and student services at Lord
Fairfax Community College in Middletown,
Virginia. Sager began her duties for PHE
on March 3, 2001.
Gail Jamieson, D.A., Ph.D., has been
appointed marketing associate for the
Phoenix cluster. Jamieson is a Web
graphics designer for Rio Salado College
in Tempe, Arizona, and a professor
emerita at Phoenix College. Jamieson
holds a doctor of philosophy in curriculum and instruction from Arizona State
University, a doctor of arts in art education from Western Colorado University,
a master of arts in art education from
Arizona State University, and a bachelor of arts in art from the University
of St. Francis.
_Contact information for Russaw, Sager,
and Jamieson is as follows:

Ethel Russaw, Ed.D.
Associate Cluster Coordinator,
Chicago Cluster
7150 South Paxton Avenue
Chicago, Illinois 60649
Phone: (773) 493-6367
Email: russaw5@aol.com
Jennifer Sager, Ed.D.
Associate Cluster Coordinator,
Northern Virginia Cluster
P.O. Box 32
Middletown, Virginia 22645
Phone: (540) 722-7212
Email: LFSAGEJ@lf.cc.va.us
Gail Jamieson, D.A., Ph.D.
Marketing Associate, Phoenix Cluster
12646 North 18th Street
Phoenix, Arizona 85022-5738
Phone: (602) 867-9666
Email: gjamie@uswest.net

------------♦

Era continued from page 3
often state that it is life altering.
We know that it is impossible to separate
work performance and the emotions.
Trying to ignore your emotions is the
worst thing you can do. And the payoff
is exceptional if you learn through
your experience. Here are some ways
to help you to work through these
transformational life/work changes.
Talk to others.
Friends, trusted colleagues, or
caring partners or relatives can be
most helpful, because before we can
deal objectively with emotional
issues, we need to feel safe. Often
your first need is to be heard, and
through thinking out loud you may
gain more objective perspectives
and insights on your situation.
Reflect.
Taking the time to reflect on your
situation, to examine the assumptions
and beliefs you hold, and to test them
against your recent experiences helps a
lot. What have you learned from the
experience? What is different now

than before? Journal writing is one
way to facilitate such reflection.
Some of your learning will involve
"reframing," where you come to see
your situation in a new, different
light, and where you may discover
that your assumptions, beliefs, or
mental models need reexamination.
Seek professional counseling.
Many organizations have employee
assistance or similar programs set up
in recognition that employees need
help in facing transformational events.
If your organization does not have
such a program, social agencies offer
such help through one-on-one and
gro~p counseling.
Conclusion
The above are just a few of many
strategies to enhance your workplace
learning capabilities. Of course, learning does not happen in a vacuum. The
organizational context, your available
time and energy, your learning style
and personality, and the complexity
of the learning tasks themselves, all
go into the mix. However, given the
7

increased value placed on intellectual
capital and workplace learning today,
and the growing recognition that
corporate loyalty is no longer a given,
it is to your advantage to build your
ability to learn for your current and
future work.
Further Reading
Baskett, H.K. & Marsick, V.J. (Eds.)
( 1992). Professionals' ways of knowing:
New findings on how to improve professional education. New directions for
Adult and Continuing Education (55).
Lombardo, M.M. (1989). "Eightyeight assignments for development in
place: Enhancing the developmental
challenge of existing jobs. Greensboro,
NC: Center for Creative Leadership.
Mezirow, J. ( 1991). Transformative
dimensions of adult learning. San Francisco:
Jossey-Bass.
Vernon, S. (1999). Learning to be an
effective team member. In V.J. Marsick and
M. Volpe (eds). Informal learning on the
job. San Francisco: Berrett-Koehler, 33--41.
Zachary, L.J. (2000). The mentor's

guide: Facilitating effective learning
relationships. San Francisco: Jossey-Bass.

Comprehensive Examination Question

Saturday, April 28, 2001
Recently the Massachusetts Institute
of Technology (MIT) has decided to place
hundreds of their course syllabi, course
reading materials, and assignments
online for general public consumptionwithout expectations of awarding
degrees, giving credit, or grading the
assignments. The rationale for their
"OpenCourse Ware" program is to
enhance learning and to stimulate
innovation developed from vast
exchanges of ideas and educational
resources. MIT has invited other institutions to post their course work as well.
Based on your understanding of postsecondary education in the United States,
please answer the following questions:
1. What are the teaching and learning
implications of MIT's strategy? -2. Are educators being utilized more
as "content experts" than as "teachers"?
3. What are the costs and benefits to
learners who choose to create their own
curricula from accessible course work?

criteria below to ensure that your answer
meets each one.
Criteria for Evaluating Performance
on the Written Examination
The three-person faculty panel of
evaluators will review individually each
examination according to the following
criteria:
Organization. Evidence of a logical
and meaningful consistency in the structure of the response to the structure of
the assignment, evidence of a planned
presentation having a clear flow from
the beginning, through the middle, to
the conclusion.
Completeness. Evidence of having
covered all parts of the assignment in
the response. _ _
Content. Evidence of having developed
the response from significant concepts and
insights gained from core and specialization seminars, practicum reports, and
Summer Institute sessions, drawing upon
relevant literature, and citing sources
as appropriate.

4. Are there other issues to consider?
Reminders

Relevance. Maintenance of pointed
and clear relationships in the response
to the assignment, avoidance of digression from main points of assignment,
avoidance of boilerplate or filler material,
and avoidance of redundant matter and
educational jargon.
Cogency. Depth of insight, reasoning,
and understanding exhibited in response
through the integration of thought
and argument.
Comprehensive Exam Tips
• Study major themes from courses,
major authors and titles addressing these
themes, and current issues in society
that affect higher education and your
specialization.
• Prepare_a ck_s<;;riptiqQ. c;!f yp,i,n;,..
institution and your position within
your institution in advance. This will
help you organize your answer to the
first part of the question.
• Look at exam questions from previous issues of Practitioners' News or in
the online Comprehensive Examination
Information and Application Materials
book. Use one of them to take a practice test, allowing yourself four hours.
• Read and answer the question
carefully.

Read the question carefully. Outline
and plan your response before you begin
to write the paper. Be certain to comment
on all parts of the question. However,
extensive use of short outlined sections
within your paper is not appropriate.
Headings from your outline should be
followed by well-written exposition in
paragraph form. Attach the outline to
your final response.
Develop your answer from significant
concepts and insights gained from your
core and specialization courses, practicum
reports, and Summer Institute sessions.
Draw upon relevant literature and cite
sources as appropriate.
Review the examination evaluation

• Take a deep breath and read the
question again. It should now appear
in English.
• Prepare a thorough outline to
organize your thoughts. This is NOT
a waste of time.
• Remember plenty of paper, spare
disk, spare ink cartridge, all connector
cables, extension cord, and surge protector
if using your computer.
• Get a good night's sleep the
night before.
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Professional Development
Presentations Are Announced for the Third ·Annual Alumni Forum July 21-25, 2001
by Beth Modica, Ed.D.

The Alumni Forum Planning
Committee will present eight sessions
at its third annual professional development seminar. Responding to feedback
from last year's a ttendees, this year's
workshops will be delivered in a general session format . The broad range
of presentations will include topics
applicable to faculty members,
administrators, and trainers. Go to
www.nova.edu/phe to register. Thesessions to be presented include:

Preparing for Publication: Taking the
Next Step
Presenter: Lois Zachary, Ed.D.
This two-part, three-and-a-half-hour
"how to" workshop will help you take
the next step in preparing for publication.
Whether you have always wanted to
publish, or are experiencing the publishing
doldrums, this experiential workshop
will help take the mystery out of getting
published and help you as you prepare
to take the next step.

Copyright Laws: What You Don't
Know Can Hurt You
Presenter: Susan D. Looney, Esq.
Reproduction of copyrighted material
without prior permission of the copyright
owner, particularly in an educational
setting, is an issue of concern for both
the academic community and the legal
community. T.liis is especially true with
all of the technological advances giving
teachers and their school systems access
to a wider range of material and products.
Unfortunately, use of unauthorized
copying is often overlooked by users in
an education setting. This workshop
reviews the laws concerning educational
institutions and fair use, as well as
suggestions to avoid being involved in
a copyright lawsuit.

Giving Your College or
University the Business
Presenter: Beth A. Modica, Ed.D.
Colleges and universities are facing
state and federal funding cuts every day.
Many are forced to cut budgets and pass
the costs along to their students by
increasing tuition and fees. Colleges and
_.!Joiyersit;_i~ should look to generilte _
revenues by developing businesses on
their campuses. This workshop will
highlight the types of businesses that
faculty and staff members can create on
their campuses, and cover getting started,
developing funding, and receiving
approval. Wouldn't you look great and
gain instant recognition on your campus if
you were the one to propose a plan to help
resolve your school's fiduciary problems?

Creating Interactive Online Instruction
Presenter: Gloria Palumbo Holland,
Ed.D.
Participants in this session will examine ways to deliver interactive online
instruction that focuses on student learning
without creating more work for the
professor. How to personaliz~ your
online teaching and make your students
responsible for their own learning are
among the topics that will be discussed.
Examples of effective applications, the
pros and cons of testing and evaluating
online student performance, and
providing effective feedback to students
will be included.

Applying Principles of Adult
Learning in the Online Classroom
Presenter: John Poirier, Ed.D.
The purpose of this presentation is to
review practical applications of adult
learning principles in e-learning settings.
This workshop is based on the facilitator's
experiences teaching more than a dozen
online courses at the University of
Phoenix Online. It is especially relevant
to those contemplating teaching online,
those who have just begun teaching
online, and those administrators concerned
with maintaining quality instruction
in virtual classrooms.
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Providing Certificate and Continuing
Education Programs
Presenter: Gayle Carson, Ed.D.
This presentation will provide
examples of the continuing education
programs and a Certificate in Consulting
Program developed by the presenter.
The challenges, successes, and obstacles
will be addressed as well. As a live
presenter for many years, the presenter
had to make the adjustment of moving
from the platform to the Web, which is
in itself a paradigm shift.
Rapid Cycle Improvement
Presenter: Gail Johnson, Ed.D.
Rapid Cycle Improvement (RCI) is
a quality improvement technique that
allows a group of motivated individuals
to come together to solve common
institutional problems. Unlike most
perf~!__Il!ilnce improvement teams, RCI
teams use a combination of project
management and quality improvement
principles to achieve results quickly and
efficiently. Too many times improvement
projects get bogged down in committees
and endless data. The techniques involved
with RCI help the team to move ahead,
progressively solving the problem by
taking one small step at a time to achieve
measurable results.
The Agenda for Financing Quality
Presenter: G. Jeremiah Ryan, Ed.D.
Quality is expensive. This session will
review several financial issues involved in
the drive to achieve quality in programs
and services. Follow the money! Who
will pay for higher education institutions
to afford the expense of attaining and
maintaining quality programs? Will the
federal government take on a larger role?
Will state government dramatically
increase its funding of public higher
education? Will tuition rates skyrocket
again? Will corporations have expectations connected to increased philanthropy?
Will alumni substitute their judgment
for the college's by directing their gifts?

Closing Time at the Internet Cafe
by Nancy Mactague
I offer a few Web sites in keeping with
this issue's topic of copyright and plagiarism.
I also offer a few ideas for you truly die-hard
insomniacs to search for more (and more)
information. Please note that mention of a
Web site does not constitute endorsement.
COPYRIGHT AND PLAGIARISM
Dead Internet Links Make Grading
Term Papers More Difficult
Online databases that index and provide
the full-text to journal articles speed up the
research process, especially for distance
learners. However, some students do not
understand the difference between a
peer-reviewed scholarly article found
online and information of dubious
provenance. A recent Cornell study of
students' term paper bibliographies
resulted in some disturbing findings.
According to Lynn Chmelir, assistant
director for public and research services,
Washington State University libraries,
"since the advent of the Internet, students
increasingly are citing popular Web sites
in their research papers rather than
traditional sources found in the university library. With an ever-increasing slew
of new Web-based research services
cropping up, those numbers are likely
to increase, which could pose a problem." According to a study done by
Cornell University librarians, many Web
lJRLs cited in student term-paper bibliographies are either incorrect or refer
to documents that no longer exist. The
study examined the citation behavior of
undergraduates across a large, discipline-diverse class in term papers written
between 1996 and 1999. It found that
after four years, the URL reference cited
in a term paper stood an 80 percent chance
of no longer existing. Further, URL references stood more than a 50 percent chance
of not existing after only six months.
"The likelihood that Web citations would
lead to the correct Internet document has
decreased significantly," according to Philip
M. Davis, life science librarian at Cornell's
Mann Library. This poses a significant
challenge for students and professors in
the digital age. "A URL that doesn't work
means the professor has no way to check
the original document for plagiarism,"

Davis said. In addition to the startling
number of dead links, the researchers also
discovered a significant decrease in the
frequency of scholarly resources cited.
Book references dropped from 30 percent
to 19 percent, while newspaper citations
jumped from 9 percent to 21 percent.
The complete Cornell report will be
published in the Journal of the American
Society for Information Science (JSIS),
but those interested can read a prepublication edition of the article at

http:llpeople.cornell.edulpageslpmdB.
Spotting Plagiarism
Simon Collery wrote an article about
spotting plagiarism of online material
using the Findsame Web site (www.findsame.com). Findsame is a tool that searches
for documents similar to the one specified.
The specified document can be a Web site
or Web page, a document uploaded from
a hard drive, or a block of text copied
and pasted. When Collery pasted in a
piece of text he knew had been lifted
from somewhere else, Findsame brought
up sites having similar text. Textually
indistinguishable sites appear at the top
of the results list. The searcher can go to
the sites in question, or hit the "side-byside" link to get the two sites in separate
frames. The common text will be highlighted, facilitating comparison.
The full text of Collery's article is
found in Free Pint, a bimonthly business
information email newsletter, at

www.freepint.co .uklbarlread.php?i=56l5.
Citing Sources
"The Citation Functions: Literary
Production and Reception" by the (In)Citers,

http: IIenglish. ttu .edulkairosl3 .1/coverwebl
ipc/authorship.htm, discusses the question
"What is an author?" by presenting seven
position statements. Two of the position
statements are: "Each citation accomplishes
the burial of the sources' citations," and
"Students are expected to cite as a way of
acknowledging that they are not authors,
while star scholars are expected to provide
only minimal citation as a way of verifying
that they are." Some interesting food
for thought.
·
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Where to Find More Information
Listserv Listings
I learned about Free Pint from a listserv,
which is a virtual group of people who
have a common interest and communicate via email. Listservs can be very
helpful in furthering one's own professional development. The interests served
via listservs are many and varied. For
example, I belong to ROMARCH, which
is devoted to Roman archaeology. I belong
to another for distance service librarians.
And, there are days when I feel I should
join TWITTERING-MACHINE, a listserv
for graduate students. To find listservs for
your areas of interest, go to Listz, the
mailing list directory, at www.topica.com.
Your Tax Money at Work
The ERIC Digests Web site

( www.ed.gov./databaseslERIC_Digestsl
index) offers the full-text of ERIC digests
free-of-charge. These are short reports
(1,000-1,500 words) on current topics
of prime interest in education. They are
targeted specifically for administrators,
policy makers, teachers, and other
practitioners.
One of the digests offered, titled
"Managing Your Professional
Development: A Guide for Part-Time
Teachers of Adults," by Susan Imel

(www.ed.gov1databaseslERIC_Digestsled3 2
1155 .html) offers ideas for professionalsnot only teachers--on how to take charge
of their own professional development.
Employees in today's contingent workforce, with no loyalty from or to any
employer, must maintain current knowledge
and expertise to retain their competitive
edge. Imel's guide outlines a straightforward, three-step plan to take responsibility
for one's own advancement. Step one is
deciding what to accomplish. Step two is
learning what must be done or learned
to accomplish those goals. Step three is
determining if those goals have been
accomplished, and determining what
else must be learned.

Conducting the Literature Review
by Nancy Mactague

The purpose of the literature review is
to provide background knowledge. In most
research projects, the literature review
precedes and lays the groundwork for any
study. The literature review helps the
researcher find out if the topic has already
been studied extensively. It helps the
researcher to decide if his/her proposed
study would make a worthwhile contribution to the profession's body of knowledge.
Finally, the literature review improves and
informs the process of conducting experimental research, developing a product,
or evaluating a program.
Readers will base their initial judgments
of the validity of your study on the literature review Jones, caution Siraj-Blatchford,
and Ashcroft. A thoroughly researched
and well-organized review will help to
establish your credibility as a researcher.
The procedure for conducting the
literature review is the same whether
writing a course paper, a dissertation, or
simply seeking information for self-enrichment._ The more research you _do, the better
you will become at locating pertinent- information, and at reading and evaluating
information critically. It takes practice not
only to understand the content of scholarly work, but also to incorporate new
knowledge into your daily work. The most
important, and most difficult step in the
literature review process, is determining
what information is needed. Selecting,
narrowing down, and refining the topic
is critical.

Selecting the Topic
Polit and Hungler offer the following
list of ideas to help you determine the
focus of your topic:
What causes ... ?
What is the extent of.. .?
Why do ... ?
When do ... ?
What factors lead to ... ?
What influences ... ?
What conditions prevail before/when... ?
What characteristics are associated with... ?
What are the consequences of... ?
What is the relationship between ... ?
How effective is ... ?
How do you know when ... ?
What differences/similarities exist ... ?

Let's say the topic is employee retention.
How do I narrow that topic down so I won't
write an encyclopedia? What aspects of
employee retention interest me? Is my
environment for-profit or not-for-profit?
Are my employees unskilled, skilled, or
£!"(.)f~~-iona!._? Are my employee_s s:c:>mpe11,- _
sated or volunteer, union or nonunion?
Do I want to know what my institution's
turnover rate is, what category of employees
is leaving, or why employees are leaving?
Explain your topic to someone outside
of your field of expertise. Have that person
ask you questions about the topic until
he/she understands what you are saying.
Take notes as you talk. This will not
only help define and narrow the topic,
but it will also identify good search
terms and phrases.

For a course paper, I wanted information
on a pediatric tape-a tape that measures
babies' length and is used to prescribe
proper drug dosages. The tape was invented
by Dr. Braslow. In the medical and nursing
databases I searched for "pediatric tape"
and "Braslow," and came up empty-handed.
I know this tape exists. I tried "drug
dosages" and "infants." This time I was
successful. I found articles on the instrument,
which was invented by a Dr. Broselow.
This example shows that spelling
counts, as does creative terminology.
Now, however, I'm working on my
dissertation. The prospectus has been
approved. I need to get started on the
literature review, and I'm at a loss.
What should I do? First I will reread my
prospectus. I'll ask myself: "What do I
need to know to answer the research
questions?" and "What are the most
important aspects of this dissertation?"
Take key phrases and words as search
terms. Tum the research questions into
_an outlin_e. If you're still stuck, explain
your_ topic -to someone else. Have that
person take notes as you talk. Tum those
notes into search terms. If you have access
to a "real" library, in addition to NSU's
Electronic Library, ask the reference
librarian for assistance. Doctoral-level
research presents a challenge to a librarian.
Difficult topics get a librarian's creative
juices going, as well as your own.

------------♦

Message from the Graduate Student Council Chair
by Denise Pruitt-Pope
Summer Institute is upon us. Where did the time go?
It's time to think about some of the activities associated with
the SI, including the Reception and Opening Dinner, the
Academic Excellence Award Reception, and the Cluster
Follies and Dance. Fort Lauderdale here we come!
Along with all the SI festivities we will also welcome the
new Graduate Student Council (GSC) representatives for
each cluster. The incoming GSC representatives will attend
two meetings during SI to map out their plan of action for
the coming year. Although I am sad that my term as chair has

come to an end, I am sure that the new council chair and
members will serve you well.
I would like to close with a recap of this year's achievements
of the GSC: The council has updated and implemented a new
scholarship application and has started collecting questions
from each cluster for the Frequently Asked Questions (FAQ)
Web site. When we pass the torch to our successors, we pass
on your needs, wishes, and desires for educational success.
Thank you for allowing us to serve you.
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Development Corner

This is the fourth and last issue of Practitioners' News that
I will edit. My fellowship year is nearing its end. I've made
a lot of progress this year, finishing course work, finishing
practicums, and passing comps. Now I'm working on my
applied dissertation report. My fellow fellow, Liezette I. Abel,
is now Dr. Abel! Both of us thank PHE faculty and staff
members, cluster coordinators, and fellow students for their
support. This issue introduces Simeon Norton, M.M., who
will join PHE as a fellow in September 2001.
The question of who owns what in the digital millennium
will continue to be covered in this issue. It's a topic that is
getting more complex-rather than less-as time goes on.
Continuing the topic of intellectual property, "Closing Time
at the Internet Cafe" offers some Web sites on term paper
mills and tips on how faculty members can spot plagiarism
in students' papers.
Summer Institute is almost upon us. In this issue, Beth
Modica, Ed.D., executive director of alumni forum, presents
information on the eight alumni forum sessions to be held at
SI. Offered this summer is a session on copyright law for those ·
who wish to continue to pursue the question of who owns

what. Three other sessions will cover the timely topics of
online instruction and quality in education. All of these
sessions provide the opportunity for alumni and continuing
students to continue their professional development outside
the classroom.
I hope I have been able to enhance and promote professional development among the readers of Practitioners' News.
My thanks go to everyone who contributed articles to
Practitioners' News this year. This issue offers an article by
Morris Baskett, Ph.D., who provides advice on how we can
continue our professional development through workplace
learning. According to Baskett, "Learning has become a new
form of labor." May it be for all of us a labor of love. Ciao!

Practitioners' News is published quarterly by the
Programs for Higher Education at Nova Southeastern
University. The deadline for submission
for the fall issue is September 1, 2001.
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